Choice Based Credit System (CBCS) SRt (Teifer Yo g fefawem (NSOU)-«=7
Education Honours-a3 wg= #li5aw s e

3rd GIoIE R4 114
Belen

CC-ED-05: 2I%-FI2 eiare i fia «ar oo yiSetel (Policy Perspective

and Development of Education in Pre-independence India)
CC-ED-06: #r5elfqea«aie S45=e (Pedagogical Studies)
CC-ED-07: A5 S (Curriculum Studies)

Edited by
Educational Research Development & Review Committee

(ERDRC)

Y
Sl et

ATHT ¢ TS [Tl
25B, RSACHET &=
FeFe! - 700 009



AeF (Syllabus) 3rd GIREBE

NETAJI SUBHAS OPEN UNIVERSITY
CBCS SYLLABUS OF Honours in Education (HED)
CC-ED-05 POLICY PERSPECTIVE AND DEVELOPMENT OF INDIAN
EDUCATION (PRE-INDEPENDENT)

Module I: Educational Policy Development in 19th Century

1. Indigenous System of Education

1.1. The Indigenous Education System during early 19th Century;

1.2. British Government Policy on spreading Education in India;

1.3. Sreerampore Trio: Missionary Activities and their contributions in spreading Education in the region;
2. Educational Policy in early 19th Century

2.4. Charter Act (1813): Perspective, Policy, Orientalist-Occidentalist Controversy and Bentink’s

Resolution;

2.5. Macaulay Minute: Background and Contribution;

2.6. Adam’s Report: Backdrop and Significance;
3. Educational Policy in Late 19th Century

3.7. Wood’s Education Dispatch (1854);

3.8. Curzon Policy: Perspective, Policies on Primary, Secondary and Higher Education (1904);

3.9. Hunter Commission (1982-83): Background and Policy Issues;

Module II: National Education Movement and Modern Indian Education

4. National Education Movement
4.10. National Education Movement: Cause and Effect;
4.11. Impact of Gokhale’s Bill on Primary Education (2011);
4.12. Calcutta University Commission (1917-19): Perspective and Policy Issues;
5. Bengal Renaissance
5.13. Bengal Renaissance: Perspective and National Education Movement;
5.14. Hartog Committee Report (1929);
5.15. Surgent Report (1944);
6. Modern Indian Education
6.16. Contributions of Rammohan Roy, Vidyasagar and Derozio;
6.17. Nai Talim and Wardha Scheme on Mahatma Gandhiji’s Concept of Basic Education;
6.18. Tagore’s Thoughts on Humanistic Education and Experiments with Santiniketan-Sriniketan;

CC-ED-06 PEDAGOGICAL STUDIES
Module I: Pedagogy and Teaching

1. Pedagogy
1.1. Pedagogy: Concept, Nature and Scope;
1.2. Bases of Pedagogy: Philosophical, Sociological and Psychological;
1.3. Pedagogy Vs. Andragogy;
2. Pedagogy & Teaching
2.4. Pedagogy as the Art and Science of Teaching;
2.5. Pedagogy as the Art of Teaching;
2.6. Pedagogy as the Science of Teaching;
3. Teaching
3.7. Teaching: Concept, Principles and Functions;
3.8. Teaching as a Process: Pre-active, Interactive, and Post-active;
3.9. Pedagogy of Teaching-Learning: 3 R’s, Verbal Conditioning and Psychomotor Skills;



4.10.

4.11.
4.12.

5.13.

5.14.
5.15.

6.16.
6.17.

6.18.

1.1.
1.2.
1.3.

24.
2.5.
2.6.

3.7.
3.8.
3.9.

4.10
4.11

4.12

5.13
5.14
5.15

6.16
6.17
6.18

Module II: Pedagogical Practices
Cognition
Neural basis of Sensation: Neuron—Structure and Electrical Potentials, Synoptic Transmission,
Structure and Functions of Human Brain, Neuro—Endocrinal System;
Perception: Factors influencing perception;
Cognition and Fundamentals of Teaching;

. Pedagogy in Practice

Pedagogy and its Applications: Developing Concepts and Principles, Problem Solving ability
and Knowledge Construction ability;

Observation of classroom behaviour: Flander’s Interaction Analysis System;

Teaching and Instruction, Instructional Design;

Teacher & Teaching

Levels of teaching—Memory, Understanding, and Reflective;

Teaching Methods—Lecture, demonstration, problem solving and programme instruction (Linear
and Branching);

Function of a teacher as: Planner, Facilitator, Counsellor and Action Researcher.

CC-ED-07 CURRICULUM STUDIES

Module I: Curricular Issues

Introduction to Curriculum
Curriculum: Meaning, nature and scope,
Determinants of curriculum

Curricular and Co-curricular activities

. Curriculum as a Process

Bases of curriculum: philosophical, sociological and psychological

Major approaches to curriculum: subject-centered, broad field approach, humanistic approach
Process of curriculum development: assessment of educational needs, formulation of objectives,
selection and organization of content, selection and organization of learning experiences and
evaluation.

. Major Approaches to Curriculum

Curriculum Transaction and Curriculum evaluation: A continuum
Basic consideration in curriculum planning
Stages for planning of curriculum development (systems approach)

Module II: Development and Transaction of Curriculum

Curriculum Development

Dimensions of curriculum development

Theories of curriculum development: Concept and types (Descriptive, Prescriptive, Critical,
Personal)

Models of curriculum development: Taba, Tylor, Kilpatrick

Curriculum Evaluation

Curriculum evaluation: concept, objectives, micro and macro level

Sources of curriculum evaluation (in brief)

Methods of curriculum evaluation (in brief)

Recent Trends in Curriculum

Approaches to curriculum change (Administrative, grass root, demonstration)
Curriculum in the 21st century: NCF 2000 and 2005

Recent trends of Curriculum: Choice-Based Credit System



7foel@ (Contents)
CC-ED-05: 2iF-Ti&« Siqre MFrea et a3z Sifenre gioae

(Policy Perspective and Development of Education in Pre-independent India)

Module-I: THIe *fers sl Awiw Mifea

(Educational Policy Development in 19th Century)

1. % et

(Indigenous System of Education) 3-15

1.1.

1.2.

1.2.1.
1.2.2.
1.2.3.
1.2.4.
1.2.5.
1.2.6.
1.2.7.
1.2.8.
1.2.9.
1.2.10.
1.2.11.
1.2.12.
1.2.13.
1.2.14.
1.2.15.
1.3.

1.3.1.

1.3.2.

1.3.3.

1.4.
1.4.1.
1.4.2.
1.4.3.
1.4.4.
1.45.

Tefaed wretaa Wga e o e vl
(Indigenous Edcuation System During Early 19th Century) 3

(British Government Policy on Spreading Education in India) 5
TR el 5

85T @ “ArpTey farml g [Tod 5
“AoTey fRrw e 6

2fCrea camer 6

Treg oI 6

I I 6

T I 6

oo Rmfamier wifzs 6
G I 7

5ol S 7

S5 AR 7

fafen e afedre 7
[ 7

FifFaifa = 7

ORCe 3CAG R e 8

(Contribution of Missionaries from Different Countries in Education) 8
(Characteristics of Educational Efforts of Early Missionaries) 11

Tafies! *orad alre B i «f @ frwienE

(Religious and Educational Relay of Christian Missionaries in Early 19th Century) 11

<eT FSifE AR @58l (Educational Efforts of Missionaries in Bengal) 12
‘zﬁ?W?jﬁ @M (Serampore Trio) 13
{’ZIW ATE @ %S @9 (Printing Press and Printing of Books) 13
R SRetde @ T SR (Educational Organization and Educational Committee) 13
Ararefd fiie @ SRR (Serampore Mission and Women Education) 14
TR @ FRN%F FCeTe (Higher Education and Serampore College) 15
GG ol (Several Publications of Magazines) 15

(vii)



2. Tafqeet =eoraa ddw frrea MrwSife

(Educational Policy in Early 19th Century) 16-24

2.1.
2.1.1.

2.1.2.

2.2.
22.1.
22.2.

2.3.
2.3.1.
23.2.
22.3.

1813-93 "W A @R @F ﬁm ©led (Educational Policy in Early 19th Century) 16
o iR AfszifR o, 979 6 Sl

(Historical Values, Importance, Significances of Charter Act) 16

&6] 8 AXGSI2ATME &Y (Oriental-Occidental Controversy) 17

cFa [ e 9 @FSE-ar g (Macaulay Minute and Bentinck’s Resolution) 18
e s (Macaulay Minute) 18

(AF6sF-9a PI® (Bentinck’s Resolution) 20

SpreN-ag f4rol% (Adam’s Report) 21

SHICN-ag &2 [l (Adam’s First Report) 21

TICN-G7 freiw eellG (Adam’s Second Report) 22

SIGH-«F woIx el (Adam’s Third Report) 23

3. TR wferea o e At

(Educational Policy in Late 19th Century) 25-40

3.1.
3.1.1.
3.1.2.
3.1.3.
3.1.4.
3.15.
3.1.6.
3.1.7.

3.2.

3.2.1.
3.2.2.
3.2.3.
3.2.4.
3.255.

3.2.6.

3.2.7.

3.2.8.
3.2.9.
3.2.10.
3.3.
3.3.1.
3.3.2.

To-a7 frw AT (TA2GI5—1854 (Wood’s Education Despatch—1854) 25
@96 (Background) 25

ST (TAZITS ffe R Ty (Objectives of Education in Wood’s Despatch) 25
TT-GF (TN ’{[‘#T]%“T (Recommendations of Wood’s Despatch) 26

(GNTHa @7IfCaf*< 5@ (Colonial Character of the Despatch) 27

TT-G7 AfeCTd AWM=l (Limitations of Wood’s Despatch) 27

TT-9F (TAANCET 9% (Importance of Wood’s Despatch) 28

oIy 4T TT-ag wleTe @%id (Influence of Wood’s Despatch in Indian Education) 28
TOIA FhME A ool MR FhmE (1882-83)

(Hunter Commission or Indian Education Commission—1882-83) 28

FRMTT @26 (Background of the Commission) 28

O FEHCTE 7 (Aims of Hunter Commission) 29

FOR FF-9F &fetaw (Report of the Hunter Commission) 29

& %= (Indigenous Education) 30

Aefsee fEpl epTeel 2IoR FhmE-ag e

(Hunter Commission’s Recommendations on Primary Education) 31
e Rt et 2O T A

(Hunter Commission’s Recommendations on Secondary Education) 31
THRER ePTCe] IO FhMCTa Folifas

(Hunter Commissions Recommendations on Higher Education) 32

Rpr-forel T ?‘[‘?ﬂﬁ“T (Recommendations Regarding Teachers Training) 33

R e S ZMT%‘T (Recommendations on Special Education) 33

IR 2toBl 7F® (7= (Recommendations Regarding Missionary Enterprise) 33
FE-aq NS (Curzon’s Policy) 34

PGTT-4 Pl AR ‘71’3\_21%[ (Background of Curzon’s Educational Reform) 34
oo fefvera Fhmia/Feaa RERaifs—1902 (Curzon’s Education Policy, 1902) 35

(viii)



3.3.3. ool fmfamiet =12, 1904 (Indian University Act, 1904) 37

3.3.4. OIS FPICR i e &I G3R 716 FGiel-aq RERelfo—1904 (Government of India’s Resolution
on Indian Educational Policy and Curzon’s Education Policy—1904) 37

3.3.5. femel kPIG Sl KA o6 FIercas 701 (Other Recommendations of Lord Curzon Regarding
Education) 39

3.3.6. ©IOIY W FIS-99 S@MI (Curzon’s Contribution in Indian Education) 40

Module-I1: TSI ! STwEW @3k Siyfas ey form

(National Education Movement and Modern Indian Education)

4. SIeIT M STwE (National Education Movement) 41-52
4.1. Trerw R STwie™: F9el @92 @99 (National Education Movement: Cause and Effect) 41
4.1.1. GO Pl ST 22 oiFw (National Education Movement: First Phase) 42
4.1.2. SrolT f*FF itwier: @eld 2@ (National Education Movement: Second Phase) 43
4.1.3. SrelT R Wi \?_@?I S (National Education Movement: Third Phase) 44
4.2. ST aliefiiF BEER T oleTe f[9e—1910-12 (Gokhale’s Bill for Compulsory Primary
Education—1910-12) 47
4.2.1. (5M4CeT @& (Gokhale’s Bill) 48
4.3. Mieeg FHME A Forerel ffawpem simE (1917-19) (Sadlar Commission or Calcutta
University Commission—1917-17) 49
4.3.1. sforsrel mfamiers SR 5199 (Formation of Calcutta University Commission) 49
4.3.2. MICHAF FHECAR F#(1T= (Recommendations of Sadler Commission) 50
4.3.3. ANCAR FEHETT YR (Evaluation of Sadler Commission, 1917-1919) 52

5. LT 999l (Bengal Renaissance) 53-65
5.1. QiR e Nqeed €9l (Concept of Bengal Renaissance) 53

5.1.1. S Sq@ia€eed il (Concept of Bengal Renaissance) 53

5.1.2. N de9KCeT FF9 (Causes of Bengal Renaissance) 53

5.1.3. QEART TSR AT (Characteristics of Bengal Renaissance) 55

5.1.4. MIE Toig QAT TGO @S (Impact of Bengal Renaissance on Education) 56
5.2. Q59 S FTAF—1929 (Hartog Committee Report—1929) 57

5.2.1. @@ MrFE 99 @mie (Importance of Primay Education) 57

5.2.2. o4 sfa 2[‘7{1’]%“1 (Recommendation of Hartog Committee) 57
5.3. Te-wieb fHelB, 1937 (Wood-Abbot Report, 1937) 59

5.3.1. Tu-SIkG R[CAG Z[‘?W%“‘W?R (Recommendations of Wood Abbot Report) 60
5.4. ATE S fATAG (Sargent Report) 62

5.4.1. #Gg™ (Background) 62

5.4.2. ANCES [CATET FANETTZ (Recommendations of Sargent Report) 62

6. SNYf<F Sier %t (Modern Indian Education) 66-88

6.1. B Aiwt TS i, fraiftre wae fAwpwieitas WS (Contribution of Raja Rammohan
Roy, Derozio and Vidyasagar in Education) 65

6.1.1. el ANCNIRY 91 (Raja Rammohan Roy) 65
(ix)




6.1.2.
6.1.3.

6.2.
6.2.1.
6.2.2.
6.2.3.

6.3.
6.3.1.
6.3.2.
6.3.3.

&= ?fi fefene feraifene (Henry Louis Vivian Derozio) 68

Sab® [AMPTeid (Ishwar Chandra Vidyasagar) 70

aNfufera gfemif &t (Basic Education of Gandhiji) 73

NS Gem*fa (Philosophy of Life of Gandhi) 74

sfif*& fr®m=f9 (Educational Philosophy of Gandhi) 75

*reicswta oS sawie (Contribution of Gandhi in Education) 79
FAHTCAR Nqeiqiat %%t (Humanistic Education of Rabindranath) 80
FAMANCLT G (Tagore’s Philosophy of Life) 80

TN R (Tagore’s Philosophy of Education) 82

FrFITHCe F9IM=ICYE S@wie (Contribution of Rabindranath in Education) 87

CC-ED-06: ™relfqeema® s4w (Pedagogical Studies)

Module-I: ¢2Gof% @3z %o (Pedagogy and Teaching)

1. coreaife (Pedagogy) 91-99
1.1. coremaifa: gigell, oo «ar #ifafd (Pedagogy: Concept, Nature and Scope) 91

1.1.1. cof@ifag 52l @ k@l (Meaning and Definition of Pedagogy) 91

1.1.2. coleiaif CAM3PTR (Characteristics of Pedagogy) 92

1.1.3. coremsifag ?.@5% (Nature of Pedagogy) 92

1.1.4. oot =ifdfd (Scope of Pedagogy) 93
1.2. coreifag fofemz (Bases of Pedagogy) 94

1.2.1. cotwraifaa wxfas f&f€ (Philosophical Bases of Pedagogy) 94

1.2.2. coremifag scaitaeifes f8f6 (Psychological Bases of Pedagogy) 95

1.2.3. (oot Twereifes fefe (Psychological Bases of Pedagogy) 96
1.3. SyEgeif (Andragogy) 97

1.3.1. Syigifea o1gf @ 4i7el (Meaning and Concept of Andragogy) 97

1.3.2. SpiagleifeR (AEPRZ (Characteristics of Andragogy) 98

1.3.3. cofeiifa @R Syigieifa #1194 (Difference between Pedagogy and Andragogy) 98

2. (orGaifa @ frFel (Pedagogy and Teaching) 100-113
2.1. farFred o1 @ fqeew fRea ofetalf® (Pedagogy as the Art and Science of Teaching) 100

2.1.1. rwcem «i=ell (Concept of Teaching) 100

2.1.2. e @it 4 el (Concept of Pedagogy) 101
2.2. frFred oo R (eiif® (Pedagogy as the Art of Teaching) 102

2.2.1. e 2T MrweE T (Problems of Teaching as Art) 104
2.3. Prwraa fewe RO (oot (Pedagogy as the Science of Teaching) 105

2.3.1. Mrwefel (@ @l (Why Pedagogy is a Science) 106

2.3.2. [i@w Re1a e a8 (Characteristics of Teaching as Science) 108

2.3.3. [J@w e Frrafetaa sl (Problems of Pedagogy as Science) 110
2.4. FeMg @92 fHeem T Mrescam weiell (Comparison of Teaching as Art and Science) 111
2.5. @liw Mrwe (Reflective Teaching) 112

x)



3. ™% (Teaching) 114-134

3.1.
3.1.1.
3.1.2.
3.1.3.
3.1.4.
3.15.
3.1.6.
3.1.7.
3.1.8.
3.1.9.

3.1.10.
3.1.11.

3.2
3.2.1.
3.2.2.
3.2.3.

3.3.
33.1.
3.3.2.
3.3.3.

el gigel, S @2 R (Teaching: Concept, Principles and Functions) 114
e o (Meaning of Teaching) 114

mrCem k@l (Definition of Teaching) 115

RERCeR 3@?% 8 m (Nature and Characteristics of Teaching) 115

mrcem #ifdfd (Scope of Teaching) 116

*mrel @To afF: 37{?,{3, AG™ 8 WT@T}“?E (Teaching as a Process: Input, Process and Output) 117
fRFRCer SR S (General Principles of Teaching) 118

férwrer (Tfes TfeMZ (Maxims of Teaching) 120

IR e wrsifaa (AMEPTZ (Essential Characteristics of Effective Teaching) 122
e a1t @ 9% (Teaching as an Art or a Science) 122

fopcel o R SAMISPTR (Factors Affecting Teaching) 124

fomRCet IR (Functions of Teaching) 128

ofF R e (Pedagogy as the Art of Teaching) 129

AF-AFTOR #1FT (Pre-active Phase) 129

FAfFTel-Ne “ (Inter-active Phase) 130

AfFCared #HT (Post-active Phase) 130

Prge-fata olet9ifa (Pedagogy of Teaching-Learning) 131

3R-93 49l (Concept of 3R’s) 131

B SIS A7l (Concept of Verbal Conditioning) 131

e gleTy wwolg L9l (Concept of Psychomotor Skills) 132

Module-II: it SIg=e™ (Pedagogical Practices)

4. &l (Cognition) 135-147

4.1.

4.2
4.2.1.
4.2.2.
4.2.3.
4.2.4.
4.2.5.
4.2.6.

4.3.
4.3.1.
4.3.2.
4.3.3.
4.34.
4.3.5.
4.3.6.

W—*ﬁ%ﬁ?ﬂ@ﬂ caf¥s (Neuro-Physiological Base) 135

AT (Sensation) 140

FCACE g @ Feew (Meaning and Definition of Sensation) 140
RNSLCE] 8@?% (Nature of Sensation) 140

RNSLCE] m‘iﬂ:{ (Characteristics of Sensation) 141

TR 4 QA STFOPTR (Qualities of Sensation) 141

AR (=fqfaeial (Classification of Sensation) 141

AT RFIeTs 9w (Educational Significance of Sensation) 142
efer®e (Perception) 143

ererFCed 512 @ @ (Meaning and Definition of Perception) 143
AOFCAT tﬁﬁ“@]ﬂ{i (Characteristics of Perception) 143

ererwad 45 (Qualities of Perception) 144

ororw(e (Hfdferl (Classification of Perception) 145

gorces EReTs 9% (Educational Significance of Perception) 145
ASFFCIT TF 2l RBEHIA TAME (Factors Affecting Perception) 146

(xi)



44.
44.1.
4.4.2.

ow @R frwre (Tifere MfSEE (Cognition and Fundamentals of Teaching) 146
el (Cognition) 146
feErCe (e TSMZ (Fundamentals of Teaching) 147

5. wﬁm coletafa (Pedagogy in Practice) 148-172

5.1.
5.1.1.
5.1.2.
5.1.3.

5.2.
5.2.1.
5.2.2.
5.2.3.

5.3.
5.3.1.
5.3.2.
5.3.3.
5.34.
5.3.5.

oot @2 @ &t (Pedagogy and its Applications) 148

giFels e @] W (Developing Concepts and Principles) 148

IPRTRILICS 5wl (Problem-solving Ability) 152

@l fesfiel el (Knowledge Construction Ability) 155

ifeeF Sbated AHTaFe (Observation of Classroom Behaviour) 158

rwiEa SBACeR «iFell (Concept of Teacher’s Behaviour) 158

fRFRe] SGACET 3T (AMBPTR (Chief Characteristics of Teaching Behaviour) 158

TR -aF S{i7ifa elfofea faame (e (Flanders’ Interaction Analysis Technique) 159
ol @ Fremie @k ST it (Teaching and Instruction and Instructional Design) 167
%= (Teaching) 167

o (Instruction) 168

R @ Uit SIC =91 (Relation between Teaching and Instruction) 168

rel @ oUmItea e S1ey (Differences between Teaching and Instruction) 169

Bl «T3eTF «<F#I (Instructional Design) 169

6. ¥ @ Tl (Teacher and Teaching) 173-200

6.1.
6.1.1.
6.1.2.
6.1.3.
6.1.4.

6.2.
6.2.1.
6.2.2.
6.2.3.
6.2.4.
6.2.5.
6.2.6.

6.3.

f*rFrelg T2oE (Levels of Teaching) 173

wee “gfon Wa (Memory Level of Teaching) 173

fRERCeIT «IFell Al (AK9TOR WE (Understanding Level of Teaching) 174

e 5B Wa (Reflective Level of Teaching) 175

el gfon @R, qiRell A @ReTeR WE @R R WEE wemipie SiEbal (Comparative
Discussion among Memory, Understanding and Reflective Level of Teaching) 176
frwa /7S (Teaching Methods) 176

gl ARFS (Lecture Method) 176

NfE Al ST swife (Interactive of Discussion Method) 180

#fooima #7fS (Demonstration Method) 184

91 J@ 2/R(fe (Story Telling Method) 187

IPATRTIE 2% (Problem Solving Method) 187

calienms = A cettenms fom e (Programmed Instruction) 189

frtea SR (Function of a Teacher) 198

(xii)



CC-ED-07: 20 SIE« (Curriculum Studies)

Module-T: 2GS ﬁfﬁl‘iﬁﬁ (Curricular Issues)

1. m%ma Qi-s\l?ﬁl (Introduction to Curriculum) 203-218

1.
1.1.1.
1.1.2.
1.1.3.
1.1.4.

1.2.
1.2.1.
1.2.2.
1.2.3.
1.2.4.
1.2.5.
1.2.6.

1.3.
1.3.1.
1.3.2.
1.3.3.
1.3.4.
1.35.
1.3.6.

Agew: O, 8PS @ar #Af&f¥ (Curriculum: Meaning, Nature and Scope) 203

Ao oY @ e (Meaning and Definition of Curriculum) 203

AGFCI 8@?% (Nature of Curriculum) 206

Aloseaa oIffd (Scope of Curriculum) 209

ANGFCNT LT (Functions of Curriculum) 210

ANSHCT ﬁm (Determinants of Curriculum) 210

m 3@?% (Nature of Subject) 211

i et (Development of Students) 211

AIfes =W (Social Aspect) 211

wifeds JEg (Economic Aspect) 211

#ifAta*ore =W (Environmental Aspect) 212

rwl WF® KT (Educational Aspect) 212

FRATFRE FAf (Co-curricular Activities) 212

TEAFT Pl epaTen (Types of Co-curricular Activities) 213

ARG PR W‘Uﬂi’{ (Objectives of Co-curricular Activities) 214

FRAIFRE TR erETe! (Needs of Co-curricular Activities) 215

TR AIFRE FIAATI FRIIC 2T =TT (Rules for Organising Co-curricular Activities) 216
RN IFRE FITI RN AT %ﬂﬂﬁ (Principles for Organising Co-curricular Activities) 216
AT Pl Asavere! (Limitations of Co-curricular Activities) 218

2. ofosrae e @ ey yioefermg

(Bases and Major Approaches to Curriculum) 219-239

2.1.
2.1.1.
2.1.2.
2.1.3.
2.14.

2.2.
2.2.1.
22.2.
22.3.
224.
2.2.5.
2.2.6.

2.3.

ATFTIR fefemIz (Bases of Curriculum) 219

AR wifferr fefe (Philosophical Foundation of Curriculum) 219
AT Teifgd fofe (Psychological Foundation of Curriculum) 227
AGFCI Terelfed fefe (Sociological Foundation of Curriculum) 229
AT TS fofe (Linguistic Foundation of Curriculum) 232
AT AFG 24 wiSeférz (Major Approaches to Curriculum) 233
eNbReeTe yieel (Behavioural Approach) 234

FRI7I9Te gigefel (Managerial Approach) 234

1o ?@Tf@fﬁ (System Approach) 235

feERlofe yiEef®l (Academic Approach) 237

RCIEE W@fﬁ (Humanistic Approach) 237

MOENIERINGE W@T (Re-conceptualist Approach) 238

Ao FTHea &fFM (Process of Curriculum Development) 239

(xiii)



3. AT AT @ FAgE

(Planning and Transaction of Curriculum) 240-256
3.1. “Agaw AL (Curriculum Transaction) 240
3.1.1. AT AGIE TR (Definition of the Curriculum Transaction) 240
3.1.2. NI AL (AT (Characteristics of Curriculum Transaction) 240
3.1.3. AT AT qI7PTZ (Steps of Curriculum Transaction) 240
3.1.4. 9T AT AGECT G FRrRCeR TS

(Principles of Teaching in Classroom Situations for Curriculum Transactions) 241
3.1.5. (Ef9FCF P Sy S (Other Functions of Teacher in Classroom) 241
3.1.6. 2NN AR [fen siwfe (Various Methods of Curriculum Transaction) 242
3.2. ol TG (Curriculum Evaluation) 246
3.2.1. #AFN SETRICAS Y8l (Definition of Curriculum Evaluation) 246
3.2.2. AN S[ETHRCS (35 (Characteristics of Curriculum Evaluation) 247
3.2.3. AT RS sﬁ@/@m@ﬁw (Need/Importance of Curriculum Evaluation) 248
3.3. Ao Wﬁ chfers faram ﬁfﬁlﬂﬁ (Basic Consideration in Curriculum Planning) 249
3.4. siigw e A AfFwmia THZ (Stages for Planning of Curriculum Development) 249
3.5. 5N LT ﬁl‘%‘iﬁ[{ (Principles of Curriculum Construction) 252
2.5.1. RERIdl ¢ e S m (Principles Related to Learners and Community) 252
2.5.2. 2IIFA TR FIF ‘im%’iﬁ[i (Principles Related to Curriculum Organisation) 254

Module-II: AFCIE T € FHeglers

(Development and Transaction of Curriculum)

4. 2AI5FCNA [TFMENL (Curriculum Development) 257-274

4.1. 2AFTIA TFHALTT 917l (Concept of Curriculum Development) 257
4.1.1. ST Rt oigf (Meaning of Curriculum Development) 257
4.1.2. “NIFCRA AT AcAGRT! (Need of Curriculum Development) 257
4.1.3. AFCIa RFMALCTE Mal (Dimensions of Curriculum Development) 259
4.2. 75w {RFTIT SR (Theories of Curriculum Development) 260
42.1. A5 P Oigd 479l € 999 (Concept and Importance of Curriculum Development) 260
422, A5 K= ©0gd (xfeiferl (Classification of Curriculum Development) 161
4.3. “isaw o= TCCEPR (Models of Curriculum Development) 264
43.1. (AfEF 0T (Logical Model) 265
4.3.2. IR Al eI 0ot (Circular Model) 269
4.3.3. eaifeRie Sros (Progressive Model) 270

5. #1% eI (Curriculum Evaluation) 275-287
5.1. SIF e YiAal, Tre, WY @aR ANEF TR

(Curriculum Evaluation: Concept, Objectives, Micro and Macro Level) 275
5.1.1. 20 JERw-9g =12 (Meaning of Curriculum Evaluation) 275
5.1.2. #AI5% S[ETRIC e8! (Definition of Curriculum Evaluation) 276
5.1.3. A3 YR @S (Nature of Curriculum Evaluation) 277

(xiv)



5.1.5.
5.1.6.
5.1.7.
5.1.8.

5.2.

5.3.
5.3.1.
53.2.
5.3.3.
5.34.

5.4.
54.1.
54.2.
5.4.3.

ST RS ST (Purpose of Curriculum Evaluation) 277
AN ETRCAS R (Importance of Curriculum Evaluation) 278
ST e (Micro Level Evaluation) 278

fAF WF JEVRG (Macro-Level Evaluation) 279

AT TR TFNZ (Sources of Curriculum Evaluation) 280
AT IR SR (Methods of Curriculum Evaluation) 280
GEMRERP SRS (Comparative Approach) 281

N TR (Formative Evaluation) 281

@ ETR (Summative Evaluation) 283

AP ETRCAR BB IS (System Approach of Curriculum Evaluation) 284
AGFN TEACTE Teel (Models of Curriculum Evaluation) 284
Srifefes STTe (Goal-oriented Model of Evaluation) 285

AGFCTA (97Ot Al o fFigsiel ITweT (Assessment of Merit) 286
Prefefes N0ws (Decision-oriented Model) 287

6. AT A2fES 29ee! (Recent Trends in Curriculum) 288-344

6.1.
6.2.

6.2.1.
6.2.2.
6.2.3.

6.3.

6.3.1.

Aow sAfqaen (Curriculum Change) 288

Ao Affadraa wiSefar a sreernz

(Approaches or Models to Curriculum Change) 290

Z*MfeF e (Administrative Model) 290

QOETEAI LT (Grass Root Level Model) 292

ol SICTeT (Demonstrative Model) 293

et *erFa AFN: NCF 2000 @R 2005

(Curriculum in the 21st Century: NCF 2000 and 2005) 294

Rt fFpR oo SroRT 2iosTaR FAGRT 2000 (National Curriculum Framework for School
Education, NCFSE-2000) 294

SE-1: (2f%e @ @@l (Context and Concerns) 295

GIF-2: ARfET @ AT TR Ao TRV

(Organisation of Curriculum at Elementary and Secondary Stage) 300

S 3: AT 4w (Higher Secondary Education) 302

S 4: YeI¥9 (Evaluation) 303

IR 5: GRIF ASE 2B (Managing the System) 304

GO AT g4l 2005 (National Curriculum Framework, NCF-2005) 309
2T T NCF-@3 #ifdcafre (Perspective of NCF) 309

o s 14w @ @@ (Learning and Knowledge) 317

TR S (NCF-2005): 2160 f[fe s, Rwpier w51 @2 sifatol

(Curricular Areas, School Stages and Assessment) 328

WQI/ T e @ ifisewa #Ifita® (School and Classroom Environment) 340
AGN ST (NCF-2005): HRIRRIF A<HIF (Systemic Reforms of the Existing Curriculum) 341

. 2SR AT aFerel: Agwiefes (@Fes *mife

(Recent trends of Curriculum: Choice-Based Credit System) 342

(xv)



