
çyï˛#Î˚ !¢«˛yö#!ï˛ (NEP-2020) xö%§yˆÏÓ˚ !e˛õ%Ó˚y !ÓŸª!Óòƒy°ˆÏÎ˚Ó˚ fl¨yï˛Ü˛ hflÏˆÏÓ˚Ó˚

4 years Minor Course in EducationÈÙÈ~Ó˚ öï%˛ö ˛õyë˛Ü ˛ü xö%ÎyÎ˚# !°!áï˛–

!¢«˛y◊Î˚# üˆÏöy!ÓK˛yö
(EDUCATIONAL PSYCHOLOGY)

Tripura University (A Central University)

2nd Semester, Minor: ED102M

õ∂fl¡±˙fl¡ › ¬Û≈d¬fl¡ ø¬ıÀ√flË¡Ó¬±

25B, Œ¬ıøÚ˚˛±ÀÈ¬±˘± Œ˘Ú, fl¡˘fl¡±Ó¬±-700 009
Website: www.ritapublication.com

TM

Dr. Pranab Kumar Chakrabarti
MSc (Psychology), BT, PhD

Former Professor, Dean and Head of the Dept.
University of Calcutta (Dept. of Education)

Former Reader, Burdwan University
Former Lecturer, Govt. College of Education, Nagaland

Dr. Pranay Pandey
MSc (Computer Science), MA (Education), BEd (Gold Medalist)

MEd (Gold Medalist), PGDGC, MPhil (Education) (Gold Medalist)
Diploma in Inclusive Education, PhD (Education)

Assistant Professor, Dept. of Education, Bhatter College, Dantan
Former, Assistant Professor, School of Education, Adamas University



˛õyë˛ƒÜ ˛ü (Syllabus)

TRIPURA UNIVERSITY (A Central University)
Compulsory Core Course, Code: ED102M

2nd Semester Elective/Minor, Credits: 4, Max. Marks: 100 (80+20)

EDUCATIONAL PSYCHOLOGY

Unit-l: Introduction to Psychology and Educational Psychology
● Psychology—its meaning, nature and scope.
● Concept of Educational Psychology—its Meaning, Nature, Scope and Need.
● Relationship between Education and Psychology.
● Methods of Educational Psychology—basics methods & design in studying learners behaviour.
● Research Methods in Child and Adolescent Development
● Applications of Educational Psychology in Teaching and Learning Process.
● Role of educational Psychology in understanding Learner Differences and Learning Needs—

Learning and Thinking Styles, Exceptional learners.

Unit-II: Understanding the Learner and their Development
● Students as Learners—their Development and the Learning Process.
● Human Growth and development—meaning, nature and basic principles.
● Stages of development—Infancy, Childhood and Adolescence.
● Human development in the physical, social, emotional, moral, speech/language, and

cognitive domains.
● Individual Differences among learner—concept, dimension and educational implications,

Socio-cultural diversity.
● Students with Learning Challenges (Communication Disorders, Emotional or Behavioural

Difficulties, Intellectual Disabilities).

Unit-III: Theories of Human Development and Learning Process
● Theoretical foundations about how learning occurs: how students construct knowledge,

acquire skills, and develop habits of mind.
● Theories of development—Piaget's Cognitive development, Vygotsky’s Sociocultural

Perspective, Bronfenbrenner’s bio-ecological model of development, Kohlberg’s Theory of
Moral Development

● Development of Self Concept and Self Identity—Erikson’s Stages of Psychosocial
Development.

● Learning Process—its meaning, nature and influencing factors.
● Theories of Learning: Trial and Error, Classical and Operant Conditioning and Gestalt

Theory of Learning.

Unit-IV: Mental Abilities, Motivations and Personality
● Intelligence—meaning and nature, Concepts of Social intelligence, Spiritual intelligence,

emotional intelligence.
● Theories of Intelligence—Sternberg's Triarchic theory, Gardner’s Theory of Multiple intelligences.
● Measuring Intelligence, some commonly used intelligence test, concept of IQ.
● Creativity—Concept and Nature, Characteristics of a creative person, Fostering, Creativity,

Metacognition and Creativity.
● Motivation—meaning, nature and importance, Five General Approaches to Motivation,

Maslow’s Hierarchy of Needs.
● Meaning and nature of Personality, Type and Trait Approaches to Personality, Factors

Influencing Personality Development.
[vi]



”̧ø‰¬¬ÛS (Contents)

1. üˆÏöy!ÓK˛yö ~ÓÇ !¢«˛yÈÙÈüˆÏöy!ÓK˛yˆÏöÓ˚ û)˛!üÜ˛y

(Introduction to Psychology and
Educational Psychology) 1-56

1.1. üˆÏöy!ÓK˛yöı xÌ≈ñ ≤ÃÜ,˛!ï˛ ~ÓÇ ˛õ!Ó˚!ô

(Psychology: Meaning, Nature and Scope) 1
1.1.1. üˆÏöy!ÓK˛yˆÏöÓ˚ ôyÓ˚îy (Concept of Psychology) 1
1.1.2. üˆÏöy!Óòƒy Óy üˆÏöy!ÓK˛yˆÏöÓ˚ ≤Ãyã˛#ö Ä xyô%!öÜ˛ xÌ≈ (Traditional and

Modern Meaning of Psychology) 2
1.1.3. üˆÏöy!Óòƒy Óy üˆÏöy!ÓK˛yˆÏöÓ˚ ≤ÃÜ,˛!ï˛ (Nature of Psychology) 5
1.1.4. üˆÏöy!Óòƒy Óy üˆÏöy!ÓK˛yˆÏöÓ˚ ˛õ!Ó˚!ô˛ (Scope of Psychology) 6
1.1.5. üˆÏöy!Óòƒy Óy üˆÏöy!ÓK˛yˆÏöÓ˚ !Ó!û˛ß¨ ¢yáy (Different Branches of

Psychology) 7

1.2. !¢«˛yÈÙÈüˆÏöy!ÓK˛yöı xÌ≈ñ ≤ÃÜ,˛!ï˛ñ ˛õ!Ó˚!ô Ä ≤ÃˆÏÎ˚yçö#Î˚ï˛y

(Educational Psychology: Meaning, Nature, Scope and Need) 8
1.2.1. !¢«˛yÈÙÈüˆÏöy!ÓK˛yˆÏöÓ˚ ôyÓ˚îy (Concept of Educational Psychology) 8
1.2.2. !¢«˛yÈÙÈüˆÏöy!ÓK˛yˆÏöÓ˚ •z!ï˛•y§ (History of Educational Psychology) 10
1.2.3. !¢«˛yÈÙÈüˆÏöy!ÓK˛yˆÏöÓ˚ xÌ≈ (Meaning of Educational Psychology) 11
1.2.4. !¢«˛yÈÙÈüˆÏöy!ÓK˛yˆÏöÓ˚ °«˛ƒ§ü)• (Aims of Educational Psychology) 13
1.2.5. !¢«˛yÈÙÈüˆÏöy!ÓK˛yˆÏöÓ˚ ≤ÃÜ,˛!ï˛ (Nature of Educational Psychology) 14
1.2.6. !¢«˛yÙÈüˆÏöy!ÓK˛yˆÏöÓ˚ ˛õ!Ó˚!ô (Scope of Educational Psychology) 16
1.2.7. !¢«˛yˆÏ«˛ˆÏe !¢«˛yÈÙÈüˆÏöy!ÓK˛yˆÏöÓ˚ Ü˛yÎ≈yÓ!° (Functions of Educational

Psychology in Education) 18
1.2.8. !¢«˛yÈÙÈüˆÏöy!ÓK˛yö ~Ü˛!ê˛ ≤ÃˆÏÎ˚yàü)°Ü˛ !ÓK˛yö (Educational Psychology is

an Applied Science) 20
1.2.9. !¢«˛yÈÙÈü Ï̂öy!ÓK˛y Ï̂öÓ̊ ≤Ã̂ ÏÎ̊yçö#Î̊ï˛y (Need of Educational Psychology) 21

1.3. !¢«˛y ~ÓÇ üˆÏöy!ÓK˛yˆÏöÓ˚ §¡õÜ≈˛

(Relation between Education and Psychology) 23
1.3.1. !¢«˛y Ï̂«˛̂ Ïe Èü Ï̂öy!ÓK˛y Ï̂öÓ̊ ≤Ãû˛yÓ (Impact of Psychology in Education) 25

1.4. !¢«˛yÈÙÈüˆÏöy!ÓK˛yˆÏöÓ˚ ˛õÂô!ï˛§ü)•

(Methods of Educational Psychology) 29
1.4.1. ’z¬√«˙«Ú ¬ÛXøÓ¬ (Introspection Method) 29

1.4.2. ¬Û˚«À¬ıé¬Ì ¬ÛXøÓ¬ (Observation Method) 30

1.4.3. ¸±é¬±»fl¡±¬ı˛ ¬ÛXøÓ¬ (Interview Method) 32

1.4.4. øflv¡øÚfl¡…±˘ ¬ÛXøÓ¬ (Clinical Method) 34

1.4.5. ¸±Àˆ«¬ ¬ÛXøÓ¬ (Survey Method) 36

1.4.6. ¬Û¬ı˛œé¬Ì˜”˘fl¡ ¬ÛXøÓ¬ (Experimental Method) 37
[vii]



[viii]

1.5. ˜¢¢Ó ~ÓÇ ˜Ü˛ˆÏ¢yˆÏÓ˚Ó˚ !ÓÜ˛yˆÏ¢ àˆÏÓ£Ïîy ˛õÂô!ï˛

(Research Methods in Child and Adolescent Development) 39

1.6. !¢«˛îÈÙÈ!¢áö ≤Ã!Ü ˛Î˚yÎ˚ !¢«˛yÈÙÈüˆÏöy!ÓK˛yˆÏöÓ˚ ≤ÃˆÏÎ˚yà (Application of
Educational Psychology in Teaching-Learning Process) 41

1.6.1. !¢«˛yÈÙÈüˆÏöy!ÓòƒyÓ˚ Ó¬±øNfl¡ ø√fl¡ (Theoretical Aspect of Educational
Psychology) 41

1.6.2. ø˙é¬±Àé¬ÀS ø˙é¬±-˜ÀÚ±ø¬ı√…±¬ı˛ ¬ı…±¬ı˝√√±ø¬ı˛fl¡ õ∂À˚˛±· (Role of Educational
Psychology in Practical aspect of Education) 43

1.7. !¢«˛yÈÙÈüˆÏöy!ÓK˛yˆÏöÓ˚ û)˛!üÜ˛y (Role of Educational Psychology) 45

● ≤ÃˆÏŸ¿y_ˆÏÓ˚ xö%¢#°ö# 47

2. !¢«˛yÌ≈# ~ÓÇ ï˛yˆÏòÓ˚ !ÓÜ˛y¢ xö%ôyÓö

(Understanding the Learner and their
Development) 57-162

2.1. !¢«˛yÌ≈#ı !ÓÜ˛y¢ ~ÓÇ !¢áö ≤Ã!Ü ˛Î˚y

(Learners: Development and Learning Process) 57

2.2. üyöÓ Ó,!Âô ~ÓÇ !ÓÜ˛y¢ (Human Growth and Development) 60

2.2.1. Ó,!ÂôÓ˚ ôyÓ˚îy (Concept of Growth) 60
2.2.2. Ó,!ÂôÓ˚ §yôyÓ˚î ˜Ó!¢T˛ƒ (General Characteristics of Growth) 61
2.2.3. !ÓÜ˛yˆÏ¢Ó˚ ôyÓ˚îy (Concept of Development) 62
2.2.4. !ÓÜ˛y Ï̂¢Ó̊ §yôyÓ̊î ˜Ó!¢T˛ƒ (General Characteristics of Development) 64
2.2.5. Ó,!Âô ~ÓÇ !ÓÜ˛yˆÏ¢Ó˚ §¡õÜ≈˛

(Relationship between Growth and Development) 66
2.2.6. Ó,!Âô ~ÓÇ !ÓÜ˛yˆÏ¢Ó˚ ˛õyÌ≈Ü˛ƒ

(Differences between Growth and Development) 67
2.2.7. !¢¢% !ÓÜ˛yˆÏ¢Ó˚ ö#!ï˛§ü)• (Principles of Child Development) 67
2.2.8. !ÓÜ˛yˆÏ¢ ≤Ãû˛yÓ !ÓhflÏyÓ˚Ü˛yÓ˚# í˛z˛õyòyö§ü)•

(Factors Influencing Development) 69

2.3. !ÓÜ˛yˆÏ¢Ó˚ hflÏÓ˚§ü)• (Stages of Development) 74

2.3.1. ˜¢¢ÓÜ˛y° (Infancy) 74

2.3.2. Óy°ƒÜ˛y° (Childhood) 76

2.3.3. ˜Ü˛ˆÏ¢yÓ ̊ (Adolescence) 77

√2.3.4. ≤ÃyÆÓÎ˚flÒ (Adulthood) 79

2.4. üyöÓ !ÓÜ˛yˆÏ¢Ó˚ !Ó!û˛ß¨ ˆ«˛e

(Different Domains of Human Development) 82
2.4.1. ˜ò!•Ü˛ !ÓÜ˛y¢ (Physical Development) 82

2.4.1.1. ˜ò!•Ü˛ !ÓÜ˛y Ï̂¢Ó̊ ˜Ó!¢T˛ƒ (Characteristics of Physical Development)  82



[ix]

2.4.1.2. ˜ò!•Ü˛ !ÓÜ˛yˆÏ¢Ó˚ à%Ó˚%c (Importance of Physical Development) 85

2.4.2. §M˛y°öü)°Ü˛ !ÓÜ˛y¢ (Motor Development) 86

2.4.2.1. ¸=±˘Ú˜”˘fl¡ ø¬ıfl¡±À˙¬ı˛ Δ¬ıø˙T˛…

(Characteristics of Motor Development) 86
2.4.2.2. ¸=±˘ÀÚ¬ı˛ ø¬ıfl¡±˙fl¡±˘ (Stages of Motor Development) 86

2.4.3. üyö!§Ü˛˛ !ÓÜ˛y¢ (Mental Development) 88

2.4.4. ˆÓÔ!ÂôÜ˛ Óy K˛yö#Î˚ !ÓÜ˛y¢ (Cognitive Development) 91

2.4.4.1. ˆÓÔ!ÂôÜ˛ !ÓÜ˛yˆÏ¢Ó˚ ˜Ó!¢T˛ƒ

(Characteristics of Cognitive Development) 92
2.4.4.2. ˆÓÔ!ÂôÜ˛ !ÓÜ˛yˆÏ¢Ó˚ !Ó!û˛ß¨ !òÜ˛

(Various Aspects of Cognitive Development) 92
2.4.4.3. ˆÓÔ!ÂôÜ˛ !ÓÜ˛yˆÏ¢Ó˚ §üy!Æ (End of Cognitive Development) 93

2.4.5. ≤ÃyˆÏ«˛y!û˛Ü˛˛ !ÓÜ˛y¢ (Emotional Development) 94
2.4.5.1. ≤Ãy Ï̂«˛y!û˛Ü˛ !ÓÜ˛y Ï̂¢Ó̊ ôyÓ̊îy (Concept of Emotional Development) 96
2.4.5.2. ≤ÃyˆÏ«˛y!û˛Ü˛ !ÓÜ˛yˆÏ¢Ó˚ ¢ï≈˛yÓ!°

(Conditions of Emotional Development)  96
2.4.5.3. ≤ÃyˆÏ«˛y!û˛Ü˛ û˛yÓ˚§yüƒ (Emotional Control) 98
2.4.5.4. !¢«˛yˆÏ«˛ˆÏe ≤ÃyˆÏ«˛y!û˛Ü˛ !ÓÜ˛yˆÏ¢Ó˚ à%Ó˚%c

(Importance of Emotional Development in Education) 98
2.4.5.5. !¢¢%Ó˚ ≤ÃyˆÏ«˛y!û˛Ü˛ !ÓÜ˛yˆÏ¢ ˛õ!Ó˚ÓyÓ˚ Ä !Óòƒy°ˆÏÎ˚Ó˚ û)˛!üÜ˛y (Role of Family

and School for Emotional Development of the Child) 100
2.4.5.6. ≤ÃyˆÏ«˛y!û˛Ü˛ !ÓÜ˛yˆÏ¢ !¢«˛ˆÏÜ˛Ó˚ û)˛!üÜ˛y

(Role of Teacher for Emotional Development) 104
2.4.6. §yüy!çÜ˛˛ !ÓÜ˛y¢ (Social Development) 105

2.4.6.1. §yüy!çÜ˛ !ÓÜ˛yˆÏ¢Ó˚ ˜Ó!¢T˛ƒ

(Characteristics of Social Development) 106
2.4.6.2. ˜¢¢ˆÏÓ §yüy!çÜ˛ !ÓÜ˛y¢ (Social Development at Infancy) 106

2.4.6.3. Óy°ƒÜ˛y Ï̂° §yüy!çÜ˛ !ÓÜ˛y¢ (Social Development at Childhood) 108

2.4.6.4. ˜Ü˛ˆÏ¢yˆÏÓ˚ §yüy!çÜ˛ !ÓÜ˛y¢ (Social Development at Adolescence) 108
2.4.6.5. §yüy!çÜ˛ !ÓÜ˛yˆÏ¢ §yüy!çÜ˛ ˆày¤˛#Ó˚ ≤Ãû˛yÓ

(Role of Social Groups in Social Development) 109
2.4.6.6. §yüy!çÜ˛ !ÓÜ˛yˆÏ¢ !Ó!û˛ß¨ ≤ÃÜ˛yÓ˚ §yüy!çÜ˛ ≤Ã!ï˛¤˛yˆÏöÓ ̊ ≤Ãû˛yÓ Óy û)˛!üÜ˛y

(Role of Social Institutions in Social Development) 110
2.4.6.7. §yüy!çÜ˛ !ÓÜ˛yˆÏ¢ !Óòƒy°ˆÏÎ˚Ó˚ û)˛!üÜ˛y

(Role of School in Social Development) 113
2.4.6.8. §yüy!çÜ˛ !ÓÜ˛yˆÏ¢ ˛õ!Ó˚ÓyˆÏÓ˚Ó˚ û)˛!üÜ˛y

(Role of Family in Social Development) 114
2.4.7. ˜ö!ï˛Ü˛ !ÓÜ˛y¢ (Moral Development)  115



[x]

2.4.7.1. ˜ö!ï˛Ü˛ !ÓÜ˛yˆÏ¢ !¢«˛ˆÏÜ˛Ó˚ û)˛!üÜ˛y

(Role of Teacher in Moral Development) 115
2.4.7.2. !Ó!û˛ß¨ ÓÎ˚ÉhflÏˆÏÓ˚Ó˚ !ÓÜ˛y¢ü)°Ü˛ Ü˛yç

(Developmental Task of different Age Group) 116
2.4.8. û˛y£Ïy Ä Óã˛ˆÏöÓ˚˛˛ !ÓÜ˛y¢ (Language and Speech Development)  117

2.5. !¢«˛yÌ≈#Ó˚ üˆÏôƒ Óƒ!=˛àï˛ ˜Ó£Ïüƒ Óy ˛õyÌ≈Ü˛ƒ

(Individual Differences among Learner) 118
2.5.1. Óƒ!=˛àï˛ ˛õyÌ≈Ü˛ƒ Óy ˜Ó£ÏüƒÓ˚ xÌ≈ ~ÓÇ §ÇK˛y

(Meaning and Definition of Individual Differences) 119
2.5.2. Óƒ!=˛àï˛ ˛õyÌ≈Ü˛ƒ Óy ˜Ó£Ï̂ ÏüƒÓ̊ ≤ÃÜ,̨ !ï˛ (Nature of Individual Differences) 120
2.5.3. Óƒ!=˛àï˛ ˛õyÌ≈Ü˛ƒ Óy ˜Ó£ÏˆÏüƒÓ˚ Ó^ˇê˛ö

(Distribution of Individual Differences) 120
2.5.4. Óƒ!=˛àï˛ ˛õyÌ≈Ü˛ƒ Óy ˜Ó£ÏˆÏüƒÓ˚ ≤ÃÜ˛yÓ˚̂ Ïû˛ò

(Types of Individual Differences) 121
2.5.5. Óƒ!=˛àï˛ ˛õyÌ≈Ü˛ƒ Óy ˜Ó£ÏˆÏüƒÓ˚ !öô≈yÓ˚Ü˛§ü)•

(Determinants of Individual Differences) 122
2.5.6. Óƒ!=˛àï˛ ˛õyÌ≈Ü˛ƒ Óy ˜Ó£ÏˆÏüƒÓ˚ !¢«˛yàï˛ ≤Ãû˛yÓ

(Educational Implication of Individual Differences) 123

2.6. !¢áö §ü§ƒyÎ%=˛ !¢«˛yÌ≈# (Students with Learning Challenges) 124
2.6.1. ˆÎyàyˆÏÎyàü)°Ü˛ §ü§ƒy (Communication Disorders) 125
2.6.2. ≤ÃyˆÏ«˛y!û˛Ü˛ !Ó¢,C°y (Emotional Disturbance) 125

2.6.2.1. õ∂±Àé¬±øˆ¬fl¡ ø¬ı˙‘∫˘±¬ı˛ Œ|øÌø¬ıˆ¬±·

(Types of Emotional Disturbance) 126
2.6.2.2. õ∂±Àé¬±øˆ¬fl¡ ø¬ı˙‘∫˘± ˙Ú±q¡fl¡¬ı˛Ì

(Identification of Emotional Disturbance) 127
2.6.2.3. ≤ÃyˆÏ«˛y!û˛Ü˛ !Ó¢,C°yÓ˚ ˜Ó!¢T˛ƒ

(Characteristics of Emotional Disturbance) 128
2.6.2.4. õ∂±Àé¬±øˆ¬fl¡ ø¬ı˙‘∫˘À√¬ı˛ Ê√Ú… ø˙é¬±¬ı…¬ıàÔ±

(Educational Programme of Emotionally Disturbed) 129
2.6.2.5. õ∂±Àé¬±øˆ¬fl¡ ø¬ı˙‘∫˘ ø˙˙≈À√¬ı˛ õ∂øÓ¬ ø˙é¬Àfl¡¬ı˛ ˆ”¬ø˜fl¡±

(Role of the Teacher to Emotionally Disturbed Child) 129
2.6.3. xyã˛Ó˚îàï˛ §ü§ƒy (Behavioural Difficulties) 130

2.6.3.1. xyã˛Ó˚îàï˛ §ü§ƒyÓ˚ Ü˛yÓ˚î (Causes of Behavioural Problems)  131
2.6.3.2. !Ó!û˛ß¨ ôÓ˚̂ ÏöÓ˚ xyã˛Ó˚îàï˛ §ü§ƒy Ä ï˛yˆÏòÓ˚ §üyôyö (Various Types of

Behavioural Problems and their Remedies)  134
2.6.3.3. xyã˛Ó˚îàï˛ §ü§ƒy §üyôyˆÏöÓ˚ ˆÜ˛Ô¢°§ü)•

(Techniques for Solving Behavioural Problems)  137
2.6.3.4. xyã˛Ó˚îàï˛ §ü§ƒyÓ˚ ≤Ã!ï˛Ü˛yˆÏÓ˚ !¢«˛ˆÏÜ˛Ó˚ û)˛!üÜ˛y

(Role of Teachers for Redressal of Behavioural Problems) 140



[xi]

2.6.3.5. xyã˛Ó˚îàï˛ §ü§ƒyÓ˚ ≤Ã!ï˛Ü˛yˆÏÓ˚ !˛õï˛yüyï˛yÓ˚ û)˛!üÜ˛y

(Role of Parents for Redressal of Behavioural Problems) 141
2.6.4. ˆÓÔ!ÂôÜ˛ x«˛üï˛y (Intellectual Disabilities) 142

2.6.4.1. ˆÓÔ!ÂôÜ˛ x«˛üï˛yÓ˚ Ü˛yÓ˚î§ü)•

(Causes of Intellectual Disabilities) 142
2.6.4.2. ˆÓÔ!ÂôÜ˛ x«˛üï˛yÓ˚ ≤ÃÜ˛yÓ˚̂ Ïû˛ò

(Types of Intellectual Disabilities) 143
● ≤ÃˆÏŸ¿y_ˆÏÓ˚ xö%¢#°ö# 144

3. üyöÓ !ÓÜ˛y¢ ~ÓÇ !¢áö ≤Ã!Ü ˛Î˚yÓ˚ˇ ï˛_¥§ü)•

(Theories of Human Development and
Learning Process) 163-281

3.1. !¢áˆÏöÓ˚ ï˛y!_¥Ü˛ !û˛!_ (Theoretical Foundations of Learning) 163

3.2. !ÓÜ˛yˆÏ¢Ó˚ ï˛_¥§ü)• (Theories of Development) 167

3.2.1. !˛õÎ˚yˆÏçÑÈÙÈÓ˚ K˛yöü)°Ü˛ !ÓÜ˛y¢ ï˛_¥

(Piaget’s Theory of Cognitive Development) 167
3.2.1.1. !˛õÎ˚yˆÏçÑÈÙÈÓ˚ ï˛ˆÏ_¥Ó˚ ˆüÔ!°Ü˛ ôyÓ˚îy

(Basic Conception of Piaget’s Theory) 167
3.2.1.2. ≤ÃK˛yü)°Ü˛ !ÓÜ˛yˆÏ¢Ó˚ hflÏÓ˚ (Stages of Cognitive Development) 168
3.2.1.3. !˛õÎ˚yˆÏçÑÓ˚ ï˛ˆÏ_¥Ó˚ !¢«˛yàï˛ ï˛yÍ˛õÎ≈

(Educational Significance of Piaget’s Theory) 176
3.2.2. û˛y•zÏàê‰˛!flÒÓ˚ §yüy!çÜ˛ÈÙÈ§yÇfl,Ò!ï˛Ü˛ !ÓÜ˛y¢ ï˛_¥

(Vygotsky’s Theory of Socio-cultural Development) 177
3.2.2.1. û˛y•zàê‰˛!flÒÓ˚ !ÓÜ˛y¢ ï˛ˆÏ_¥Ó˚ í˛z˛õyòyö§ü)•

(Components of Vygotsky’s Theory of Development) 177
3.2.2.2. û˛y•zàê‰˛!flÒÈÙÈÓ˚ ï˛ˆÏ_¥Ó˚ !¢«˛yàï˛ ï˛yÍ˛õÎ≈

(Educational Significance of Vygotsky’s Theory) 183
3.2.3. Ó öˆÏú˛öˆÏÓ öyÓ˚ÈÙÈ~Ó˚ ˜çÓÈÙÈÓy›§ÇfiÌyöàï˛ !ÓÜ˛y¢ ï˛_¥

(Bronfenbrenner’s Bio-Ecological Model of Development) 183
3.2.3.1. Ó öˆÏú˛öˆÏÓ öyÓ˚ÈÙÈ~Ó˚ ˜çÓÈÙÈÓy›§ÇfiÌyöàï˛ hflÏÓ˚§ü)•

(Brofenbrenner’s Bio-ecological Stages) 185
3.2.3.2. !¢«˛yˆÏ«˛ˆÏe Ó öˆÏú˛öˆÏÓ öyÓ˚ÈÙÈ~Ó˚ ˜çÓÈÙÈÓy›§ÇfiÌyöàï˛ ï˛ˆÏ_¥Ó˚ ≤Ãû˛yÓ

(Implications of Bronfenbrenner’s Bio-ecological Theory in
Education) 186

3.2.4. ˆÜ˛y•°Óyà≈ÈÙÈ~Ó˚ ˜ö!ï˛Ü˛ !ÓÜ˛y¢ ï˛_¥

(Kohlberg’s Theory of Moral Development) 188
3.2.4.1. ˆÜ˛y•°Óyà≈ÈÙÈ~Ó˚ ï˛ˆÏ_¥Ó˚ ˆüÔ!°Ü˛ ôyÓ˚îy

(Basic Conception of Kohlberg’s Theory) 188
3.2.4.2. ˜ö!ï˛Ü˛ !ÓÜ˛yˆÏ¢Ó˚ ï˛_¥ (Theory of Moral Development) 188



[xii]

3.2.4.3. ˜ö!ï˛Ü˛ !ÓÜ˛yˆÏ¢Ó˚ ˛õÎ≈yÎ˚ (Stages of Moral Development) 190
3.2.4.4. ˆÜ˛y•°Óyà≈ÈÙÈ~Ó˚ ï˛ˆÏ_¥Ó˚ !¢«˛yàï˛ ï˛yÍ˛õÎ≈

(Educational Significance of Kohlberg’s Theory) 191
3.2.4.5. ˆÜ˛y•°Óyà≈ÈÙÈ~Ó˚ ï˛ˆÏ_¥Ó˚ §#üyÓÂôï˛y

(Limitations of Kohlberg’s Theory) 192

3.3. xydˆÏÓyô ~ÓÇ !öçfl∫ï˛yÓ˚ !ÓÜ˛y¢

(Development of Self-Concept and Self-Identity) 193
3.3.1. xydˆÏÓyˆÏôÓ˚ !ÓÜ˛y¢ (Development of Self-Concept) 193

3.3.1.1. xydˆÏÓyˆÏôÓ˚ §ÇK˛y (Definition of Self-Concept) 193

3.3.1.2. xydˆÏÓyˆÏôÓ˚ ≤ÃÜ,˛!ï˛ (Nature of Self-Concept)  194

3.3.1.3. xydˆÏÓyô !ÓÜ˛yˆÏ¢Ó˚ !Óöƒy§

(Pattern of Development of Self-Concept)  195
3.3.1.4. xydˆÏÓyô !ÓÜ˛yˆÏ¢Ó˚ à%Ó˚%c˛õ)î≈ !Ó£ÏÎ˚§ü)•

(Important Issues Regarding Development of Self-Concept) 196
3.3.1.5. xydˆÏÓyô !ÓÜ˛yˆÏ¢ !˛õï˛yüyï˛yÓ˚ ~ÓÇ ˛õ!Ó˚ÓyˆÏÓ˚Ó˚ û)˛!üÜ˛y (Role of Parents

and Family in the Development of Self-Concept) 198
3.3.1.6. !¢¢%Ó˚ xydˆÏÓyô !ÓÜ˛yˆÏ¢ !Óòƒy°ˆÏÎ˚Ó˚ û)˛!üÜ˛y (Role of School in the

Development of Self-Concept) 198
3.3.2. !öçfl∫ï˛yÓ˚ !ÓÜ˛y¢ (Development of Self-Identity) 199

3.3.2.1. !öçfl∫ï˛yÓ˚ Ü˛yÓ˚î (Causes of Personal Identity) 199
3.3.2.2. !öçfl∫ï˛yÓ˚ ¢%Ó˚% ~ÓÇ !ÓÜ˛y¢

(Appearance and Development of Personal Identity) 200
3.3.3. ~!Ó˚Ü˛§ˆÏöÓ˚ üˆÏöyÈÙÈ§yüy!çÜ˛ !ÓÜ˛yˆÏ¢Ó˚ hflÏÓ˚§ü)•

(Erikson’s Stages of Psycho-social Development) 201
3.3.3.1. ~!Ó˚Ü˛§öÈÙÈ~Ó˚ ï˛ˆÏ_¥Ó˚ ˆüÔ!°Ü˛ ôyÓ˚îy

(Basic Conception of Erikson’s Theory) 201
3.3.3.2. üˆÏöyÈÙÈ§yüy!çÜ˛ !ÓÜ˛yˆÏ¢Ó˚ hflÏÓ˚

(Stages of Psycho-Social Development) 202
3.3.3.3. ~!Ó˚Ü˛§öÈÙÈ~Ó˚ ï˛ˆÏ_¥Ó˚ à%Ó˚%c (Importance of Erikson’s Theory) 208

3.4. !¢áö ≤Ã!Ü ˛Î˚y (Learning Process) 209

3.4.1. !¢áˆÏöÓ˚ xÌ≈ (Meaning of Learning) 209
3.4.2. !¢áˆÏöÓ˚ §ÇK˛ y (Definition of Learning) 210
3.4.3. !¢áˆÏöÓ˚ ≤ÃÜ,˛!ï˛ (Nature of Learning) 212

3.4.3.1. !¢áˆÏöÓ˚ ≤ÃÜ,˛!ï˛ı ~Ü˛!ê˛ ≤Ã!Ü ˛Î˚y !•ˆÏ§ˆÏÓ

(Nature of Learning: Learning as a Process) 212
3.4.3.2. !¢áˆÏöÓ˚ ≤ÃÜ,˛!ï˛ı ú˛°◊%!ï˛ !•ˆÏ§ˆÏÓ

(Nature of Learning: Learning as an Outcome) 214
3.4.4. !¢áˆÏöÓ˚ ˜Ó!¢T˛ƒ (Characteristics of Learning) 215
3.4.5. !¢áˆÏöÓ˚ üyey§ü)• (Dimensions of Learning) 217



[xiii]

3.4.6. !¢áˆÏöÓ˚ !öô≈yÓ˚Ü˛ (Conditions of Learning)  218
3.4.7. !¢áˆÏöÓ˚ ≤ÃÜ˛yÓ˚̂ Ïû˛ò (Types of Learning) 220
3.4.8. !¢áˆÏö ≤Ãû˛yÓ !ÓhflÏyÓ˚Ü˛yÓ˚# í˛z˛õyòyö§ü)•

(Factors Influencing Learning) 223

3.5. !¢áö ï˛_¥§ü)• (Theories of Learning) 226

3.5.1. û%˛° Ä ≤ÃˆÏã˛T˛yÓ˚ ï˛_¥ (Trial and Error Theory) 226
3.5.1.1. õ∂À‰¬T˛y › ˆ≈¬˘ ¬ÛXøÓ¬ ¤¬ı— ø˙é¬Àfl¡¬ı˛ fl¡Ó«¬¬ı…  (Trial and Error Method

and Teacher’s Duties) 227
3.5.1.2. ÔÚ«Î¬±˝◊√√Àfl¡¬ı˛ ø˙‡ÀÚ¬ı˛ ÚœøÓ¬ (Thorndike’s Laws of Learning) 228

3.5.1.3. ÔÚ«Î¬±˝◊√√Àfl¡¬ı˛ ˜”˘ ¸”S·≈ø˘ › ø˙é¬±Àé¬ÀS Ó¬±À√¬ı˛ ·≈¬ı˛≈Q√

(Educational Significance of Major Laws of Thorndike) 228
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